											
Statutory Inspection of Anglican and Methodist Schools (SIAMS)
Self-Evaluation Form (SEF): Vision Provision Impact

Introduction 
Schools are asked to undertake their own self-evaluation to prepare for SIAMS. The principle of SIAMS, like most inspections, is that the inspector verifies the school’s self-evaluation. Inspectors will ask schools to send them their self-evaluation when they contact the school. This document is offered by the Church of England Education Office as a model which may be used, but schools are free to carry out their Church school self-evaluation however they feel is appropriate for them. 
In whatever way it is approached, self-evaluation should have in mind the following three questions: 
· Who we are as a school?
· Why we are here? 
· How then do we live?
This will help the school to articulate its Christian vision. It will also help the school to articulate how this is reflected in the school’s provision because it is a Church school, and how this impacts pupils and enables all to flourish. 
This information will be the starting point of SIAMS which will seek to answer the following inspection question: 
How effective is the school’s distinctive Christian vision, established and promoted by leadership at all levels, in enabling pupils and adults to flourish?   
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When awarding a grade to the school the inspector will start by seeking to decide if the evidence supports a grade of Good. If yes, they will then be determining if the school should be awarded the grade of Excellent.  The school self-evaluation will be the starting point of that conversation. Schools are advised to avoid duplication. Do not rewrite information that can be found in planning or on websites, just give the link. The seven strands provide a structure to follow. If information has been provided in one strand it does not need to be repeated in another. The focus should be on actions taken and their impact, not on description. 
It is the responsibility of the foundation governors, or equivalent in academy schools, to ensure the self-evaluation process happens, however the whole school community should be involved in developing the SEF document. The views of pupils, parents and carers, the church and other community groups should be sought. Individuals, such as the religious education leader, might take the lead for certain sections but the finished SEF should be a corporate effort. 
It is recommended that the development of the SEF should be an ongoing process and not one that is left to the term before inspection. This will help reduce the workload of staff.  The local diocese should be able to provide advice, training and support.  
Overall the SEF should be seen as an audit tool for Church school improvement; an opportunity for the whole school community to reflect on its provision and seek ways to improve the way the school enables all pupils to flourish and be the best person God made them to be. 

Useful documents to consider:
· Statutory Inspection of Anglican and Methodist Schools (SIAMS):  An evaluation Schedule for Schools and Inspectors
· SIAMS Methodist Appendix
· Religious Education in Church of England Schools: A Statement of Entitlement
· Church of England Vision for Education: Deeply Christian, Serving the Common Good
· Mental Health and Wellbeing:  Towards a Whole School Approach 
· Valuing All God’s Children  
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Vision: Every Child, every chance, every day 
Who we are as a Church school?  Why we are here?
Name of School:  Coberley C of E Primary                               URN: 115617
Date and grade of last SIAMS inspection: 16/9/2014	Outstanding
Date and grade of last Ofsted Inspection:  7/12/2017	Good
School context
This is an opportunity for you to provide a few bullet points to explain the context of your school.
[You may wish to comment on: School status (including any recent change in status, organisational set up and funding agreement) NOR; social and economic circumstances; staffing changes; pupils with disabilities/learning difficulties]· Local authority, VC school
· Small rural school (73 pupils, 3 over PAN). The school is popular and has a very good reputation. The school has a low stability level as many children move to and from Cheltenham.
· Children come from Charlton Kings, Leckhampton and the surrounding villages. Only 6 children live in the village and only 37% live in the school’s catchment. As a result, most of the children travel to school by car or school bus.
· The pupils are very well behaved, keen to learn and have a thirst for involvement.
· The parents are fully engaged in the life of the school, e.g. 100% attendance to the recent parents’ evening and the parents have a very strong involvement in school events, e.g. Fayres, cake sales, quiz night and Easter egg hunts.
· Five pupils are eligible for free school meals.
· SEN is currently 18% (which is above the national average).
· There is a wide range of ability within each cohort and the ability profile of each cohort varies considerably from one year to the next. In 2016 and 2017 we were ranked in the top 2 schools in Gloucestershire for attainment in KS2. Our three year results are 84% EXS and 24% GDS in RWM, 80% EXS in KS1, 90% phonics pass and 77% GLD in EYFS. 
· Pupils are taught in mixed age classes. Class 1 (Reception and Year 1), class 2 (Years 2 and 3), Class 3 (Year 4,5 and 6, although Year 6 are taught maths and English separately for 2½ days a week).
· There is an experienced and dedicated staff team. All the teachers and head have been recruited in the last 4 years, in addition to 2 of the 4 teaching assistants. There is a qualified SENDCO. [1 member of staff is currently on maternity leave, replaced by an NQT]
· The recent OFSTED inspection (December 2017) graded the school good.



Some additional information 

	Local church/parish involvement: Involvement of clergy 
	Open the Book assembly once a week; children involved in churchyard wild life grant
St Giles’ Church, Coberley; Use of Church for services

	Involvement of clergy
	Rev Cliff Pooley is the chair of governors, member of open the book team and regularly leads our worship in church

	What charities does the school currently support?
	Air Ambulance, Gloucestershire Deaf Association, Open the Door (Cheltenham), Macmillan, various others (CL3 Enterprise Charity Day)

	Do you have links with other schools e.g. abroad? 
	Small Schools Cluster, Stroud Association of Schools
Prospect Primary School, Cayman Island

	What RE syllabus do you use? Key support resources used for example Understanding Christianity 
	Understanding Christianity and Gloucestershire Agreed Syllabus.

	Accreditation, awards and quality marks? 
	Healthy Schools Award - January 2019

	Links with diocese for example service level agreements, secondments 
	We work with the Diocese to ensure quality training for staff including the RE Hub. Children attend Leavers’ Service at the Cathedral in addition to RE visits; we have an active Bishop’s Visitor who regularly visits our school.

	Governance Structure
	9 governors currently
2 foundation governors
1 governor vacancy



The vision of the school
 
	“Every Child, Every Chance, Every Day” We aim to treat everyone and all things with respect, to encourage and support everyone to achieve their potential within all areas of their lives. We aim to work together as a school and community and to celebrate our achievement. We are a happy, caring school.  

	Associated values
Core Values: Kindness, Perseverance, Happiness, Creativity and Community. 

	Theological grounding firmly rooted in Christian narrative
The school’s vision, “every child, every chance, every day” is steeped in the theological teaching that,  “Everyone should be treated equally although we are all different,” (Galatians ch3, 28) and that children are given every opportunity with the promise of, “Life in all its fullness.” (John ch10, 10). Our school vision is detailed in our new school logo using a spectrum of colours to depict all children as individuals and the huge range of opportunities that they have. The logo is based as a Christian cross in the Cotswolds by Seven Springs: the tall tree is the lime tree within our school. We use the parable of the Lost Sheep (Matthew 18:12-14 and Luke 15: 3-7) as a biblical representation of our vision.





Data box: 
SIAMS requires assurance that the school is meeting the academic needs of its pupils. If the school is ‘below floor’ please give some context.  A Church school should have a calling to the marginalised. Please include some detail about how groups of vulnerable of pupils (including the more able) are achieving in the school. 

	Outline briefly headline data for all key stages. 
Data for 2016-2018
· Key Stage 2 - 84% EXS in RWM, 24% GDS in RWM
· Key Stage 1 – 80% EXS in RWM
· Phonics – 90% pass
· EYFS – 77% GLD
· Attendance is currently in the top 10% for Gloucestershire (Dec 2017)
· PP data


	It would be helpful if you could attach your IDSR – IDSR 2017/8 
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	How far has your vision been met? How do your values affect how you work with pupils? Are all pupils enabled to flourish?
Every member of staff knows every child, parent and member of the community very well and all their barriers for learning.  We have a range of volunteers who regularly come to school to enable all children are given every chance to succeed, whatever their circumstance, at every opportunity. The 5 core values focus on enabling children to strive to persevere, to be proud of their achievements, to be kind to one another, to be creative and to be a valued member of the community.

	Support for vulnerable pupils: Who are your significant groups of vulnerable pupils and how is any gap between these pupils and others in the school diminishing?  
· 5 children are pupil premium. 1 passed GLD, 4 passed phonics, 4 are LA, 3 are on My Plans
· They all have specific intervention for needs that are monitored and impact recorded on PP plan.

	It would be helpful if you could attach your School Development Plan.



Policy checker: 
The list below are policies that, if you have them, are likely to be relevant at a SIAMS. The list is not exhaustive. 
· Assessment and marking 
· Behaviour/Anti-bullying 
· Collective worship 
· Equality and inclusion 
· Mental health and wellbeing
· Religious education
· Relationships and Sex Education policy 
· SEND 
· SMSC and spiritual development
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Provision and Impact: How then do we live?
	Provision: What do you do because of your Christian vision? (Actions taken)
Focus on the ‘Valued added’ of being a Church school, point to the things that happen because it’s a Church school. Explain how these things develop from your Christian vision.
· The school’s vision and 5 core values underpin all that we do in school ensuring that every child’s needs and vocation are met with targeted intervention both academic and social. The 5 core values are illustrated as a butterfly, which has a significant meaning in school. 
· The school aims to be the centre of the local community. We have created a village playground and we host village events I addition to close links to our church, St Giles’, and churches in our parish such as St. John’s, Elkstone.
· The children have a strong sense of belonging and work collaborative in themed days, buddy system, house competition and sporting competitions. There has been very little behavior concerns for the past 2 years and attendance is high.
· The teaching model ensures a rich, broad and deep curriculum using a combination of tailored curriculum based on our vision, a robust system of reading, writing and maths and the trivium curriculum model (Grammar, Dialectic and Rhetoric) which ensured children are well versed in thinking, reasoning and reflection.
	Impact: How do you know it is working?
This should include evidence of impact. Anecdotal, observations, pupil voice and views, visitor reports, 
· The butterfly is synonymous with our vision, our values and in our reflective garden. The children and the community know our vision and values and a value award is presented each week in worship. The vision is underpinned in theology.
· The school has worked collaboratively with the parish council, the local village and the local churches to develop the site and to create community events, such as Macmillan coffee morning, the new community, village fete and proposal for the new hall.
· Governor visits, observations, written records in behavior book, house points have shown the standard of children’s behavior and interaction with each other showing high self-esteem and good levels of mental health.
· The progress and attainment of the children is 14% above the national average both in EXS and GDS. The impact of intervention groups and significant groups (such as summer born boys, low EXS) are closely monitored and has yielded a good impact. The trivium model has begun to be developed and is related to worship and the Trinitarian Christian belief – Body – Mind – Spirit.-  



	Strand 1: Vision and Leadership  
In developing vision and leadership in a Church school the school must evaluate:


	Actions taken 
	Impact 

	a) To what extent is the school’s vision and its associated values grounded in a clear theology firmly rooted in a Christian narrative? To what extent do leaders show awareness and understanding of current thinking in Church school education? 

	1. The vision and newly created logo are firmly rooted in that every child is created in God’s image (Genesis 1,27), is equal (Galatians 3,28) and every child should be given every opportunity (John 10,10) every day. We also refer to Isiah 53:2-3 that we help all children whatever the circumstance.
2. Staff and governors are aware of the current initiatives and projects within Church school education. Documents such as Entitlement for RE, the Church of England Vision for Education etc. have been discussed in meetings. (evidence – meeting minutes)
3. All our children know our vision and it’s meaning, which is often conveyed in stories in cw (evidence - collective worship 9/9/19 image, children)
4. Whilst we believe that every child should achieve their full potential in the image of God, we are committed to ensuring we develop the whole child, linked to the Church of England’s vision (0216) of “life in all its fullness”. Therefore, we deliver a rich, broad and deep curriculum e.g. theme days, subject days, enrichment activities, residential visits, etc. (evidence – web site photos, curriculum policy)
5. The school environment reflects our vision and termly values with posters and displays. (evidence – school environment)
6. A great deal of staff meetings/ staff room conversation / governor and local ministry team time is devoted to our Christian vision, school ethos and theology. (evidence – meeting minutes)

	1. The vision is widely known by the school community and the new logo (designed by the community) was created with the vision, the location and the range of opportunities in mind.
2. Staff and governors have been briefed on the new SIAMS schedule and documents which has resulted in fruitful conversations and focus within school (FGB Mar 2019)
3. The vision ensures that all children feel valued and have individual care and help.
4. A new curriculum was devised 2019, based on the Trivium methods, which focuses on the importance of philosophy. This curriculum goes hand in hand with nurturing every child and a robust RWM curriculum.
5. All children are always aware of our termly Christian value and can act on its messages throughout the day.
6. Ideas are shared frequently within our community.


	b) To what extent does your Christian vision shape school policies and church school development plans? How is priority given to collective worship and to religious education (RE)?

	1. Polices are written to reflect Christian character and are for the benefit of the whole community. When polices are written by other schools, they are amended to local context and to reflect our vision. (Evidence – polices)
2. Values are underpinned by Bible stories.(Evidence – worship planner)
3. Collective Worship is fully inclusive and integral; to the school day often with pupil led teams. All teachers lead CW across the week. Visitors are welcomed from the wider community for example air ambulance; Gordon Rae, who leads CW through art; pupil teams; Open the Book and other charities and speakers. (Evidence – cw, photos)
4. Our constant drive for excellence and wanting to be the very best we can be (which is stemmed from our vision), inspires and motivates us to continuously improve standards across the school and work on areas for development as set out in the school’s development plan (SIP). The SIP reflects our core values. (Evidence – SIP)
5. RE is regarded as a core subject and specific time is given to its teaching on a weekly basis with the exception of occasional days or weeks (e.g. creation week) (Evidence – RE policy)
	1. Policies are often shared with our cluster schools and our SIAMS partner school (KSPS)
2. The use of the Understanding Christianity’s frieze in the hall and classrooms help children to place the context of the bible stories. Bible stories are acted out in OTB and during worship.
3. A range of resources such as Fruits and Roots, You Tube and Bob Hartman resources allows CW to be accessed by all children.
4. The SIP is based on our core values – Kindness, Perseverance, Happiness, Creativity & Community.
5. RE is allocated to a timetable slot for each class, it has a strict curriculum plan and it is assessed and monitored robustly.


	c) How well do leaders ensure that the school’s formal partnerships are supported, sustained and informed by the school’s Christian vision and associated values? This includes how well school leaders work with the local diocese/circuit and churches. 

	1. Close relationship with St Giles’ Church. Church is used for services such as Carol Service, Harvest Festival and the Easter Service in addition to the venue for concerts such as iSing Pop (2017). (Evidence – photos)
2. RE is a valued subject and RE lead works with other schools to ensure teaching and learning is up to date in line with national expectations.
3. Pupils visit the Cathedral; they take part in the Year 6 leavers’ service. All children visit St Giles’ Church on a regular basis and are tutored about the key aspects of the church by the vicar and members of the church community. (Evidence – photographs)
4. The school has secured a grant from the diocese to create a wildlife garden in the churchyard and have recently led a whole school initiative to create tray gardens for St. John’s Elkstone. (Evidence – photographs)
5. Cluster collaboration with church and non-church schools have enabled HT/COG meetings in addition to regular monthly meetings to discuss vision, safeguarding, staff, etc (Evidence – Cluster minutes).
6. The school periodically publishes school and community news in the Parish Link magazine which is available in 8 parishes (Evidence – Parish Link)  
	1. The children feel safe and secure within the church and know how to behave within the building.
2. RE is a popular subject and the children are gaining knowledge and the ability to think and reflect.
3. Children have an understanding about a variety of places of worship and the similarities and differences. They are taught about the font, altar table and lectern as fundamental to a church.
4. Close links with the community.
5. The importance of collaboration and future proofing the school and seizing opportunities for the community.
6. The school has a good reputation in the community and readers are aware of our mission, values and Christian distinctiveness. (Evidence – finalist School of the Year 2019, nominated by local)

	d) How well do governors ensure that a robust and continuous self-evaluation process is in place that involves the school community in evaluating their effectiveness as a Church school? 


	1. Chair of Governors is a church minister.
2. Robust policy checker is provided to the governors to relay school polices, when they were written, when signed off and when is the review date. (evidence – policy sheet)
3. Governors committee ensures that the Curriculum & standards committee has the effectiveness of a church school as one of its TORs. (evidence – Committee TOR)
4. Governors have all recently attended a great deal of governor training including Effectiveness of governors, succession planning and exploring Christian character of Church School. (evidence – booked courses)
5. School SIP provides monitoring questions (evidence – school SIP, fgb meeting minutes)
	1. Provides learned pedagogy.
2. Ensures all polices are checked by the governors and are up to date.
3. Christian distinctiveness, RE and vision are always on the Governors Work Plan (Evidence – governors work plan)
4. Feedback and future developments regarding Coberley as a Church School are discussed in meetings with renewed clarity.
5. Clear questions for governors to investigate and answer.

	e) How well do leaders ensure that all staff members at all levels are supported in the development of their understanding of the school as a Church school? How well are future Church school leaders prepared and supported through professional development leading to improved practice?

	1. Diocese course “New to working in Church School” attended by head. A range of Diocesan courses attended by attended by Chair of Governor. Head has experience working in faith schools and achieved CCRE whilst at university.
2. Governor committee structure ensures standards are evaluated and challenged through Curriculum & Standards committee and Full Governing Body meetings. Governors have attended training on monitoring and challenge
3. Previous SIAMS and subsequent recommendations (please see below)
4. New governor had 1-2-1 training session on Exploring Christian character. (Linda Rolf, July 2019)
5. Staff and governor succession planning discussed at governor meetings.
6. NQT to be booked on ‘Working in a Church School’ – 2019-20
	1. COG and Head have a good and knowledgeable working relationship.
2. Governors attended monitoring and challenge course which has taught them to challenge data and policy decisions.
3. Previous SIMAS has directed key areas for improvement.
4. Information fed back to fgb (Evidence – minutes)
5. Informal but clear plans for the future.
6. Sets out the schools intent.

	Next steps:
· New teaching staff to attend course ‘Working in a church school’.
· All governors to attend course – ‘Exploring Christian Character for governors’



	PROGRESS IN ADDRESSING THE FOCUS FOR DEVELOPMENT IN THE PREVIOUS INSPECTION

	
Have the recommendations from the previous SIAMS inspection been addressed and brought about positive outcomes for pupils?

	Focus for development 1:
Provide more opportunities for pupils to be involved in planning and leading collective worship so that there is a greater impact on their personal understanding of worship.

	Action taken
	Impact

	Some children in Year 6 have become worship leaders and actively take part in Monday’s worship lighting candles, welcoming the children, reading bible stories and prayers.

Worship leaders have had the opportunity to plan worship

Children have taken a responsibility in controlling the music and words to the hymns for every Worship.

Children have the opportunities to write prayers - together in class and individually - which are read our in assembly.
	Children have become more involved in worship and have a deeper understanding of the rituals and symbols of worship. Children get the chance to answer reflective question using counters.


Children have led Monday worship and Open the Book which has aided understanding and boosted confidence and self esteem.

Children feel very much part of the process. Children’s prayers regularly used in worship and have been passed to Cheltenham Prayer Group for further prayer.

	Focus for development 2:
Foster and develop children’s spiritual awareness further by creating a quiet reflective area in the school grounds in order to cultivate a sense of identity and personal insight.

	Action taken
	Impact

	A spiritual garden has been created, called the “butterfly garden” and a willow dome “Charlotte’s Den” to allow a quiet area for children to spend quiet time, reflect and be at peace.

Mindfulness lunchtime club.
	Children have a space to be tranquil and reflective.
Children very aware of what the space is for and often take themselves off to think or be alone.

Allows children to be reflective.




	Strand 2: Wisdom, Knowledge and Skills   
In developing Wisdom Knowledge and Skills in a Church school a school must evaluate:                                      


	a) How effective is your school at meeting the academic needs of all pupils through the curriculum? How effective is the school in identifying and supporting those who are more vulnerable and who may have additional learning and personal needs? 

	Actions taken
1. Our vision, ‘Every child, every chance, every day’ permeates throughout our curriculum and our implementation – provision map to identify barriers for all children, SEN screening, key group identification, intervention groups, targeted differentiation, small class sizes. (evidence – provision map, dyslexia portfolios, Insight data)
2. Rigorous and robust teaching of RWM to drive improvement and includes strategic assessments throughout the year, analysis of reading bands and ages, small group phonic teaching and targeted tracking and monitoring, and robust methods of tracking progress for RWM. Information regularly shared with staff and governors. (evidence – governor minutes)
3. Time and money has been spent to improve EYFS provision and to ensure that they have the outdoor learning space to achieve the physical demand of the EYFS stage. Experienced EYFS teacher and TA have made an impact to recent results (evidence – Prior data report)
4. Teacher Assistants are used to teach small groups to enhance learning, using key research from EEF. (evidence – progress results)
5. Our ‘Trivium’ curriculum model highlights our intent to deliver a broad, rich and deep curriculum which focuses on grammar, dialectic and rhetoric within all subject areas and they are assessed discretely. A curriculum map plots knowledge and children are actively taught to be ‘philosopher kids’ (dialectic) and communicate (rhetoric) in a variety of ways. (evidence – curriculum policy)
6. A vast range of trips and enrichment including three residential trips ensure that the children have a robust physical education but also learn team work, self care, independence and resilience in an outdoor environment. (evidence - web images, twitter).
	Impact
1. Clear tracking is used (INSIGHT) to track all children throughout the school – this has identified key groups such as summer born boys, low MA in addition to PP and SEN. Key interventions such as BRP have been put in place has made an immediate impact (evidence – reading file). All children displaying learning needs have been screened for dyslexia using our qualified SENCO. 
2. Currently 76% of the school (Y1 – Y6) are EXS in RWM and 24% GDS in RWM which is 14% above the National Average. KS2 (2016-8) 84% EXS RWM, 24% GDS RWM, KS1 (2016-8) and KS1 (2016-8) 72% EXS RWM, 25% GDS RWM
3. The phonics scheme (Read, Write, inc) has produced 100% pass rate (last 3 years) – any child who has not previously passed phonics continued with the course until they passed (2 children in Year 5 have only recently passed)
4. EYFS >86% (last 3 years). The new play area recently had quadrupled in size having a huge impact in outdoor provision and scope for development.
5. There is a very experienced and qualified group of TA who managed by the teaching staff have ensure key groups have met SMART targets.
6. Children in Year 4,5 & 6 attend a yearly residential and there are a plethora of enrichment trips and activities including science & art days, and educational excursions to enhance ‘accidental’ learning.




	b) How well does your school support all pupils in their spiritual development, enabling all pupils to flourish?  

	1. The school is committed to nurturing spirituality through the 4 elements of self, others, transcendence (beyond) and beauty (evidence – SMSC policy)
2. Worship is planned over a two-year cycle based on our core values and subsequent Christian values. It involves regular bible stories, singing, prayer, lighting candles, reflection, drama and links to world religion. (evidence – observation and pupil reviews).
3. There is a weekly award for each of our core values presented on Friday worship - accompanied by a soft toy the children care for. The awards are for kindness, perseverance, happiness, creativity and community. (evidence award list).
4. Worship is inclusive and for all. Staff, parents and members of our community are often invited to join our worship assemblies. “Many will enjoy the wine and not recognize where it comes from; some will, with our help…” Church of England Vision for Education (2016). Worship is Anglican, inclusive and outward looking e.g. Harvest, Carol and Easter services at St Giles’ church where parents, grandparents and the community are welcome. (evidence - Newsletters)
5. We commence every Governors’ meeting with a prayer, asking God for his guidance and wisdom as we make important decisions (evidence - governor minutes).
6. The school rules (written by the children) focus on how they should behave and how they should interact with other children and the community regarding respect, tolerance, kindness, forgiveness and empathy. (evidence – school rules, 2016-2019 HT office)
7. The use of spontaneous prayer opportunities is encouraged throughout the day and within all aspects of the curriculum and teachers feel confident to respond to questions raised by the curiosity of pupils e.g. when Class 3 undertook their map work project and walked to Birdlip Radio Station the children prayed to God to thank Him for the beautiful world He has created. The school has a prayer box to which the children regularly contribute payers about a plethora of things. These are shared in worship and to the Cheltenham prayer group.
8. Opportunities across the curriculum are planned for children to explore ethical questions and our Trivium dialectic approach ensure children learn how to question, explore and debate ‘Big Questions’. We subscribe to “Twinkl” which produce daily pictures on relevant issues around injustice or environmental concerns. We want our children to be aware of global concerns and to be courageous advocates. (evidence big question board, photographs, dialectic assessment)
9. Through our Christian vision, our curriculum fosters awareness of feelings, uniqueness, exploration of personal faith. Making a difference and developing a sense of awe and wonder. This can be seen in our spiritual books reflecting key moments at school. (evidence – spiritual books)
10. Driven by our Christian vision, we believe that children are entitled to a broad, deep and rich creative curriculum which opens up opportunities to new experiences and taps into children’s potential. For example children have the opportunity to learn a musical instrument. All children take part in class music, taught by Gloucestershire Music, and all children take part in cultural opportunities, for example the annual trip to the theatre.
	1. The SMSC policy has ensured that the school has a spiritual tradition linked with the moral, social, cultural traditions and these traditions have a key role in the life of the school. We link transcendence using a body-mind-spirit analogy. E.g our body signals when we need food, our mind suggests it is time to sit down and eat and the transcendent part of our nature (spirit) questions whether what we are eating is ethically obtained or whether we need to share our meal, etc.
2. Regular worship using the termly values are taken by staff, children and the community with a high level of engagement, relevance and opportunities for spiritual development.
3. Regular awards based on the core values have enhanced how children relate to themselves (Hamish and Percy), to others (Patch), transcendence (Leafy) and beauty (Zara)
4. There is usually a full congregation for Church Services.
5. To allow governors to reflect carefully on their decisions.
6. The school rules in the last 3 years have reflected a huge change in the way children behave to themselves, others and live in the community.
7. There have been many moments of awe and wonder such as the picturesque views on the Friday run which has caused children to take notice.
8. Children have been taught to be curious, ask biq questions, appreciate opinion and this is part of the structure of the curriculum.
9. The spiritual books have recently begun to capture key moments – many of which are key moments of pride and happiness.
10. The creative curriculum has promoted art, music and drama and we have had a range of successful trips, e.g. Jesus Christ Superstar, Jazz Festival, iSing Pop, Stomp at Rendcomb College.

	Next steps: 
· Complete knowledge curriculum map for the Trivium.
· Monitor and share Spiritual Books

	Strand 3: Character Development: Hope, Aspiration and Courageous Advocacy
In developing character, a school must evaluate: 


	Actions taken 
	Impact 

	a) To what extent does your school’s vision and its associated values develop aspiration in all pupils, giving them resilience to cope well when things are difficult and the perseverance to overcome barriers to their own learning and to make positive choices?

	1. The vision and respective core values shape how the children are taught and learn. They are encouraged to persevere (Percy), to work creatively (Zara) and collaboratively (Leafy). Emphasis is placed on mental health and children being proud of their own achievements (Hamish). Teachers ensure that every child is given every chance to flourish and be supported every day with small classes and individual care, as directed by our school vision.
2. The children are empowered to make positive behaviour choice every day at school. The children write the school rules each year and they take responsibility for key areas of the school (e.g. play equipment, library, lunch hall). The behaviour policy is clear and outlines expectations and sanctions, if required.
3. The children have opportunities to debate in class a range of topics, e.g. Life in Modern Britain. Year 4/5 take part in a Mock Trial each year to explore the legal system and try and “win” or “defend” their case using evidence. World famine and social injustices are explored and debated in class and in worship e.g. the life of Martin Luther King,  
4. The school uses a house points to ensure children have the opportunity to be rewarded for behavior, manner, teamwork, good work, in addition to all our school core values.
5. We welcomed a former springbok rugby star to talk to the children about hopes and dreams and overcoming adversity.
6. We use bible stories to demonstrate a moral compass and to discuss moral dilemmas in CW, RE and in general class discussion.  
7. Our school vision depict that we treat every child as an individual. There are numerous examples where we have helped children overcome adversity such as bereavement, family break ups, friendship issues, change of school and even problems of overcoming academic concepts. 
8. Children are encouraged to become active citizens through participating in clubs and sporting fixtures; joining committees; initiate new projects and take feedback from their class. 


	1. The school vision and core values are widely known by the school and community which gives them confidence to listen, question, explore and challenge themselves in pursuit of their learning. (evidence – award tracking)
2. The children write their own rules to ensure that a fair and just school prevails and a kind, caring community exists. The behaviour policy is clear and fair. There have been very few behaviour incidents over the past 18months (evidence – behaviour book)
3. The children have a good sense of justice and can articulate when they perceive something is wrong or if they disagree with an opinion.
4. Children thrive to gain house points for their house and endeavor to win the house competition.
5. Children understand the importance that it is important to persevere to gain a job they enjoy and provides well being.
6. Children have a good understanding about a range of bible stories and their subsequent messages.
7. Children feel very safe and secure at school and are confident in approaching staff members for help. Parents inform us of any home incidents and we keep them updated throughout the day as necessary.
8. Children are proactive in creating new clubs and taking opportunities.

	b) Do leaders make sure all pupils have curriculum opportunities to look beyond themselves, ask ‘big questions’ and think globally about life and develop an understanding of disadvantage, deprivation and the exploitation of the natural world?  How effectively has the school explored and engaged in diocesan and other global companion/world church links? 


	1. The children explore “Big Questions” as part of morning worship, debates in RE and PSHE and as part of their Spiritual Journey book in which they are encouraged to explore and debate Big Questions for example why are there no straight lines in nature, what does God look like and ecological predictions.
2. The children have the opportunity to explore world events, have an understanding of world news and can reflect on disasters in worship time and in pshe / form time
3. The children have opted to engage in climate change, the plastic and rubbish war and chose to gain eco-school accreditation. (evidence – children)
4. We have begun to liaise with our link school in the Cayman Islands regarding life in a volatile area of the world concerning climate change.
5. We have strong links with other schools and recently took part in a cluster initiative looking at life in India. (evidence - web images).  

	1. The Trivium model focuses on the dialectic education of “Big Questions’ through discussion, debate, listening and thinking without the need for definitive answers.
2. Children are regularly updated on current affairs and an understanding of the impact of such events.
3. The children have opted to remove all bins (except one) in the school and only have re-cycling bins in classrooms. Glass milk bottles have replaced all plastic bottles and a family went on the climate march and fed back information to the school.
4. The children have begun to explore life in the Cayman Island and written 
5. Strong links with Cluster schools have resulted in sporting fixtures, educational days, shared staff meetings, moderation meetings, help with interviews and advice. Strong links with a local independent school has enabled share forest school experiences and staff attends Stroud Area Schools (SAS) courses.

	c) How well does the school community connect their ethical and charitable activities to their vision and associated values? Do leaders provide opportunities for all pupils to engage in social action and to understand how they can challenge injustice?

	1. Children have the opportunity to take part in activities to help the environment (e.g the eco-team), the community (e.g. charity enterprise days, bird feeders for the church yard) and for the wider community charities (e.g Open the door, Cheltenham and Gloucestershire Deaf Association).
2. The children choose a range of charities each year via the school council and plan the type of fundraising and have the opportunity to learn how particular charities work with visiting representatives (e.g. Gloucestershire Deaf Association, Air Ambulance). Children in class 3 also have an enterprise day which involves the children creating small stalls and raising money for individual charities – the children then write to the charities to explain what they have done and why they have chosen them.
3. As a school we are currently working during this academic year towards achieving the Christian Aid Award ‘Global Neighbours’ Accreditation Scheme. We focus on exploring injustice around the world and on empowering the children to make a positive difference by following the example of Jesus Christ. We want our children to be courageous advocates.
4. We hold yearly events such as ‘Grandparent’ Days, Macmillan coffee mornings and welcome BBQ. These events are often hosted by the children and the governors.

	1. The school has actively sought grants and accreditation to explore the wider community.
2. The choice of charities rests with the school council each year who decide who to raise money for, why and how. The Enterprise day allows children to raise money for a further range of charities with detailed responses of why.
3. Opportunity for children to learn about social disadvantage across the world.
4. We hold some yearly traditional fund raising activities such as Harvest Festival in aid of Open the Door and Macmillan Coffee mornings.


	Next Steps:
· Eco-school accreditation 
· Better relationship with link school
· Christian Global Neighbours Award

	Strand 4: Community and Living Well Together 
In creating a community where all live well together a school must evaluate: 

	Actions taken 
	Impact 

	a) To what extent does your school’s Christian vision and associated values underpin relationships at all levels in the school community, enabling pupils to disagree well and to practice forgiveness and reconciliation? Is this reflected in the school’s behaviour, exclusion and attendance policies?

	1. The children have a very positive relationship with the local community, particularly the Open the Book team and the church. A plethora of parents regularly help at school with swimming, reading, class trips and art days.  Many parents come on the weekly mile on Friday mornings. The children and community often set up school events such as the disco and fairs together. (evidence – discussion with parents, OTB team, photographs)
2. The school’s behavior policy and the set of school rules (written by the children, evidence HT office 2016-19) reflect the school’s vision. The core values are at the core of the policy and the school rules, which promote empathy, compassion and concern for others.
3. The children are encouraged to learn to mediate when solving conflicts and helped by the staff to talk through differences, both through playground and classroom disagreements. This is embodied by the behavior & SMSC policy and PSHE scheme
4. Debates in class exploring Big Questions allow children to explore different viewpoints and opinions.
5. The children have a voice in all aspects of school life; whether it is via the school council, eco-council, in houses and as house captains, Y6/YR buddy systems, and in-house competition and in school worship.
6. The school is an integral part of the village, offering village children use of the playground, local use of the hall for Macmillan coffee mornings and use of the school for the village fete. There is a long-term plan to convert the hall in a village community hall.
7. Every year we hold a Christmas dinner for the children and staff; we often invite governors and community members. We also attend the Pantomime at Cheltenham’s Everyman theatre in which we invite the children staff, volunteers and members of the community.
8. The school’s attendance is very high and has considerably improved over the last 4 years. We work closely with parents to encourage high attendance and children’s attendance is published in school reports. Children are rewarded for high attention with certificates.
9. The school’s newsletter has evolved to incorporate news from the community and the church.
	1. Children have positive relationships with a range of adults who help them in a variety of guises.
2. The school rules over the past 3 years have reflected a change in the schools ethos and children have now created positive rules how to live.
3. Very few children have been put in the behavior book (stage 2) over the past 18 months for disagreements, conflicts or verbal insults (evidence – behavior book)
4. Children are proficient in debating, contemplating and reflection.
5. The school is very much fr the children and they have a voice I all areas of the school including choosing play equipment, planning residential trips (y6), house competitions and lunchtime activities 
6. The school has a good relationship with the community with many locals coming to school events, very few complaints regarding parking, locals helping with Class 1 reading, wildlife quiz, mock trial introduction, farm help.
7. Traditional community events…
8. High attendance has a significant impact in well-being and attainment. Coberley top 10% attendance in the county 2018-9.
9. Ensures parents, staff, governors and the local community are aware of news and future developments.

	b) How well do leaders ensure there is support for good mental health in children and adults and a sense of belonging that embraces and celebrates difference?

	1. Staff wellbeing is paramount to daily lives. Staff children are looked after in LINKS, staff have flexible working arrangements to accommodate childcare and the school has provided take away meals for INSET and provided yoga workshops. The school has adopted the wellbeing workforce charter.
2. Staff meetings are flexible regarding timings and days of the week and we only have a meeting if they are beneficial.
3. The school has recently gained its GHLL Health Living status and is actively pursuing the Mental Health award. The school has a mindfulness club and the butterfly garden, which is a place of tranquility and peace. Class 3 have adopted the “Chimp” policy in understanding themselves and children are encouraged to share feelings and emotions.
4. The school actively seek to promote belonging, positive mental health and well being amongst all members of the community. The parents have social media groups to communicate and they support each other during hardship and family difficulties, including help with childcare, transport and a shoulder to cry on. (lots of examples available)
5. The school meet with the governors on a regular basis such as during governor visits, OTB worship and governors often accompany the children on school trips. Once a year staff have the opportunity to have a forum with the governors to discuss their job including highs, lows and constraints – this is often a social event.
6. Staff birthdays and key events are celebrated in style as a community.
7. The school actively tries to keep work load to a minimum for staff and keep homework to a minimum for children (see home school agreement).

	1. Staff morale is high with a sense of working together.
2. Staff meetings are useful and focused.
3. Mindfulness and well-being for children play a huge importance in daily school life.
4. The parent body is a friendly supportive addition to our community. Many families help as volunteers, organising events and help each other through difficult times.
5. Good relationships between staff and governors.
6. Staff well being
7. Work home life balanced is actively sought for staff and children.

	Next Steps: 
· Complete wellbeing workforce charter




	Strand 5:  Dignity and Respect   
In creating a school environment built on dignity and respect a school must evaluate: 

	Actions taken 
	Impact 

	a) How well does your school’s Christian vision and associated values uphold dignity, Valuing All God’s Children ensuring through its policy and practice the protection of all members of the school community?

	1. The school’s Inclusiveness approach creates opportunities for all children. It is expected that all children have the opportunity to take part in all events such as music competitions, drama, science days, sporting competitions, the morning mile, DT projects and extra-curricular clubs.
2. The vision extends to helping families through difficult times and helping with their children, including access to our Early Help Offer.
3. The document, “valuing all God’s children” has been discussed with staff to ensure the importance of our vision to treat “Every Child” as individuals shaped in the image of God. Children are actively encouraged to challenge prejudice within the community and beyond.
4. Our commitment to dignity and ultimate worth of each child is rooted in each being created in the image of God. As a result of this, safeguarding has a high profile at Coberley C of E. The school is fully compliant in all areas of safeguarding. Staff members receive annual training to refresh their understanding of safeguarding and regular reminders regarding safeguarding are included in staff meetings and on the notice board. Children are taught how to keep themselves safe as part of the PSHE curriculum including a regular visit to Skillzone in Gloucester (Whole school trip, July 2018) and regular police visits (last one was April 2019). Special assemblies are planned to increase children’s awareness of safeguarding issues e.g Anti -Bullying week & NSPCC No pants rule
5. Jesus embodies the love and compassion of God for each and every person. This helps to shape the school’s SEN policy. The school actively seeks to remove any barrier that might limit the life chances, using a provision map for all children in the school. The experienced and well-qualified SENCO meets all the teachers regularly, assesses any children with suspected barriers and liaises with parents and agencies e.g. Gloucestershire Psychology Services.
6. Year 6 have a buddy system with Class 1 to promote the school’s core values, help them settle into school life and help them with break times, reading and solving disputes.
	1. All school sporting competitions, clubs and extra curricular opportunities are open to all children (subject to age ranges) which has allowed all children to have a go without fear of failure.
2. Many children have had bespoke help e.g teenagers in crisis, Winston’s Wish.
3. All children are treated as individuals with dignity and respect, for example older children may change for PE separately or religious holy times are respected.
4. A consistent approach to safeguarding by staff, governors, volunteers ensure that all children are safe.
5. As a result of the support provided for children with a special educational need, they are making rapid progress, identified in internal tracking and external assessments. E.g. one child who failed to reach EYFS expectation in maths achieved GDS in KS1 SATS in 2016.
6. The buddy system has forged good links between Year R and Year 6 and has proved to boast the confidence and attitude around school and in the playground (evidence – very few playground disputes 2018-9 – behaviour book).


	
b) How well does the whole curriculum provides opportunities for all pupils to understand, respect and celebrate difference and diversity? 

	1. We recognize that within the context of our school there is a very small ethnic minority, therefore we are committed to raising awareness of equality for all through the RE curriculum, in cw and in PSHE e.g. the school celebrate Martin Luther King Day (Jan), share with the experiences of Ramadan with a staff member and we celebrate other religious day e.g. Diwali (October) and Holi (March) as part of the RE syllabus.
2. The school environment and learning resources encourage dignity and respect for all e.g. within the school library there is a large selection of books which promotes diversity and books about different cultures.
3. During topic day children learn about the lives of people from different cultures e.g. Peru in Autumn 2018. (evidence – topic books and photographs)
4. Throughout the school year, children learn about significant events from different cultures e.g. Class 1 learn about Chinese New Year and Harvest time around the world. (evidence – topic books and photographs)
5. The behavior policy sets out transparent procedures to tackle any issues involving difference and diversity (to include religion, gender, etc)
6. Children are encouraged to voice thoughts and opinions in worship, assemblies and class through our dialectic approach to our curriculum.
	1. Although we have a small ethnic minority many of the children live in town with a larger proportion of diversity. Children’s awareness of other cultures is improving as we continue to embed RE curriculum plan (evidence – RE books)
2. We have invested a great deal in new banded non-fiction books, many of which are focused on different cultures and diversity.
3. Children have good empathy, understanding and tolerance of a wide range of cultures explored in cross-curricular topics.
4. Children share and often act out religious festivals from other cultures e.g. Divali
5. There has been no reported incidents of prejudice behaviour in the last two years.
6. Children are enthusiastic and proficient about contributing to CW and class discussions (evidence – observations)

	c) Does the school have an approach to relationships and sex education (RSE) that ensures children are able to cherish themselves and others as unique and wonderfully made, and to form healthy relationships where they respect and dignify others.  (From 2020 onward)

	1. The school’s RSE policy and curriculum, created 2017, has been introduced into the curriculum. The policy created with staff, parents and governors was created in line with the Gloucestershire scheme and provides a clear programme for our classes with the teaching material on the web site for parents’ perusal (password protected). The programme touches on elements as set out in “Valuing all God’s children” and diversity. Children learn about relationships and body changes throughout school and this is taught as part of our PSHE curriculum 
2. The aims of relationship and sex education programme will be delivered at Coberley C of E in the context of the school’s vision and core values, as reflected in the RSE policy. The Governors seek to provide a well-balanced programme of RSE that reflects the age and maturity of both boys and girls. Sex is not only a given fact of human existence but, in Christian belief, a gift of God as part of creation.
3. Teachers draw on opportunities throughout their curriculum to explore relationships e.g. In Class 3 children learn about what makes them special in the topic “All about me”. Children in Class 2 create a “Marvelous Me” box each week to share special things with their class which makes them unique.
4. Books and resources around the school look to challenge stereotypes and celebrate differences.

	1. Following the GHLL Healthy Living survey results it identified that not all Year 6 felt confident about issues relating to RSE. 
2. It can be observed that all members of the community are extremely respectful and understanding to all, including relationships with the same sex or gender.
3. The impact of Marvelous Me enable all children to feel special and show their peers what makes them unique.
4. A wide range of books and resources has made challenging prejudice normal.


	Next Steps 
· Monitor the impact of the new RSE curriculum







	Strand 6: The impact of collective worship:  
In developing collective worship that is inclusive, invitational and inspiring the school community needs to evaluate the extent to which worship:               

	Actions taken
	Impact 

	a) Offers the opportunity, without compulsion, to all pupils and adults to grow spiritually through experiences of prayer, stillness, worship and reflection

	1. The school environment serves to constantly remind our community that we are a church school e.g. alter, candles, class displays, etc.
2. Prayer is an important part of daily life. There is a prayer box for children to reflect thoughts and wishes and our prayers are taken to Cheltenham Prayer group.
3. Worship leaders arrange the altar, respective liturgical cloth and light the candles and play a significant role in cw.
4. Enables all pupils and adults to appreciate that Christians worship in different ways, for example using music, silence, story, prayer, reflection, the varied liturgical and other traditions of Anglican/Methodist worship, festivals and, where appropriate, the Eucharist.
5. Daily CW usually begins with a hymn, which is appropriate for the time of year or theme, and concludes with a prayer.  During CW there is usually a time for a story, reflection and often a practical task or pupil interaction.
6. CW is held at St Giles’ Church for specific times, for example the Harvest Festival; the Carol Concert; The Easter Service; and events such the iSing Pop concert (2017).
7. The Butterfly Garden is our place of sanctuary and reflection. The Willow Dome rows throughout the year and parents and community plant flowers once a year in memory of our child bereavement.

	1. It is part of normal school life for the children.
2. Children use prayer as a way of reflection, giving thanks and asking for help.
3.  Children understand the significance of the ‘symbols’ of worship.
4. Children understand that all people of faith worship in many ways, especially Christianity and Muslim.
5. The children respond very well to singing and work hard to learn new songs and arrangements.
6. The children feel very secure using the church for worship.
7. [bookmark: _GoBack]The ‘Butterfly Garden’ is used as a time for reflection, time out for children who may be upset, story time or for peaceful times.

	b) Enables all pupils and adults to appreciate that Christians worship in different ways, for example using music, silence, story, prayer, reflection, the varied liturgical and other traditions of Anglican/Methodist worship, festivals and, where appropriate, the Eucharist.

	
1. Each cw throughout the week is actively different from formal worship with alter candles and to cw featuring mainly singing to OTB focused on drama and story. Friday cw is usually for reflection and sharing achievement.
2. A variety of religious genres of songs are sung from traditional carols and hymns to gospel and iSing Pop. The Lord’s prayer is sung in cw. The songs are often chosen specifically for the time of year / value but also sometimes by the children.
3. There is a traditional Harvest, Carol and Easter service held at St Giles’ Church each year conducted by Rev Pooley, Mr Milner and the children. The children take full responsibility for the Easter Service.
4. Cw is sometimes held at St Giles’ and sometimes outside to reflect spontaneous worship can happen anywhere.
	1. Children are comfortable with a range of worship and know how to respond to each accordingly.
2. Singing is a very important part of school life. The children love singing and it is used as a time to reflect, rejoice and come together as a school.
3. The school understands the importance of traditional services in addition to original forms of worship. The children are confident taking responsibility for church services.
4. The children enjoy taking part in cw wherever it may be.

	c) Helps pupils and adults to appreciate the relevance of faith in today’s world, to encounter the teachings of Jesus and the Bible and to develop their understanding of the Christian belief in the Trinitarian nature of God and its language.

	1. The relationship with our ‘Trivium’ educational model and the Trinity are often merged as mind-body-spirit is related to Knowledge (idea) -Dialectic (thoughts) – Rhetoric (actions). This model can be used to relate faith today using the teachings of Jesus and the Bible and to develop their belief in the Trinitarian nature of God using Big Questions.
2. Bible stories are used in CW to relay Jesus’ teaching with a modern message often reflecting the value and our school vision e.g. the good Samaritan, the lost sheep
3. Children have the opportunity to write prayers for CW
4. Children are often asked in Friday’s cw to reflect the week’s value and reflect on their thoughts.
	1. The children’s ability to discuss, reflect and think are encouraged and assessed (Evidence – INSIGHT)
2. Children know a number of bible stories shared in cw and OTB and can describe their relevance to everyday life.
3. Children often write prayers for the prayer box (Evidence – written prayers)
4. Children are skilled in thinking about their thoughts and deeds

	d) Enables pupils as well as adults to engage in the planning, leading and evaluation of collective worship in ways that lead to improving practice. Leaders of worship, including clergy, have access to regular training. 

	1. Our COG/minister helps to plan and provides assistance in the planning of worship in addition to the OTB collaboration.
2. The children play a large role in the running of all cw to getting the room ready, selecting and playing the music, choosing the songs and reading the prayers and bible stories. They also pay a dramatic role in Gordon Rae’s and the OTB’s worship.
3. Children are asked to offer feedback and evaluate worship. Their prayers often reflect their understanding.
4. Pupils have the opportunity to plan and execute CW (Year 6 last Summer, Easter Service, Eco assembly) 
5. The children often complete reflective journals at the end of each value to reflect on cw and their own actions.

	1. Good dialogue and help between school and church
2. Children enjoy taking an active role in worship
3. Children write honest reports about cw (evidence – feedback sheets)
4. Children have led many types of worship.
5. The children have the opportunity to reflect of each value using the model of door – window – mirror (evidence – previous examples)


	e) Encourages local church community partnerships to support the school effectively in developing its provision for collective worship. 

	1. Guests from Africa (Uganda) and USA have spoken to the children about life in those countries.
2. The schools plays a role in the Remembrance Service at St Giles’ Church (reading the lesson, presenting the poppies).
3. The OTB and Gordon Rae assembly and the iSing pop concerts at St Giles’ Church (2017 & 2014)

	1. Children had the opportunity to ask a wealth of insightful questions.
2. Children take part in traditional services
3. Children experience a range of different cw provision.


	Next Steps: 
· Provide staff  training for CW

	Do you think the impact of collective worship at (school name) is good 
	Yes/No 

	Strand 7: The effectiveness of religious education                                             
In developing effective religious education, a school must evaluate the extent to which: -

	Actions taken 
	Impact 

	a) Through effective curriculum planning, RE provision reflects the Church of England Statement of Entitlement, or Methodist equivalent, develops religious literacy and meets statutory obligations.  
I) How well does RE help pupils to know about and understand Christianity as a living world faith through the exploration of core theological concepts using an approach that critically engages with text? How well does RE help pupils consider the impact and connection that Christianity has on Britain’s cultural heritage and the lives of people worldwide? 
 

	1. A comprehensive age appropriate scheme of work has been created to combine Understanding Christianity and the Gloucestershire’s Agreed Syllabus which teaches children knowledge and understanding of Christianity as a living world faith. Christianity is taught for 2/3 RE curriculum time.
2. The school has partaken in links with a Cluster school to share the use of Understanding Christianity, to jointly plan, execute and evaluate RE sessions. (Creation – Spring 2017) Working with Cluster schools we have used our assessment tracker to assess objectives based on the Understanding Christianity scheme.
3. Children learn about significant figures and knowledge from the Old and New Testaments such as Moses, Jonah, David, Peter, Martha, Mary, Pilate, Herod and Jesus and his parents. All teachers make reference to the ‘Big Frieze’ in lessons and worship where Bible teachings fit within the Bible timeline. We explicitly teach core Christian concepts (Knowledge) and make reference to God’s salvation story in addition to other key religious texts. (evidence – RE Knowledge)
4. We believe the curriculum is challenging and creative. Our lessons promote self-awareness, respect for all, open mindedness, appreciation and wonder. We believe that our children are on a journey of faith and discovery during RE lessons. We focus on spiritual, moral, social and cultural development (See SMSC policy). 
5. Our children are encouraged to think wisely and to reflect on their own responses to particular situations so that they can flourish. We adopt an enquiry-based approach. The children are encouraged to ask and answer questions and to search and understand faith and religion in a purposeful and meaningful way, appropriate to their level of understanding. Teachers challenge using ‘Big Questions’ based on dialetic teaching of the Trivium. The bible text is regularly engaged with and the teaching about core Christian concepts is made explicit in lessons.
	1. Clear RE curriculum plan for community which is age appropriate and fulfills 5-10% of the week’s teaching time.
2. Working liaison with Cluster school to plan, teach and monitor an RE topic (Creativity).
3. Children are beginning to have a good understanding of chronology of bible using the ‘Big Freize’ as a focus and important biblical knowledge and key teachings, often with biblical reference (evidence – INSIGHT assessment, Y6 Easter service scripts).
4. A wealth of learning opportunities are presented to the children to be creative in their rhetoric presentation of their work (evidence – RE books and photographs).
5. Children are encourage to debate and discuss Religious concepts and be able to relate them to their own lives in dialectic discussion which are also monitored using RE assessment (evidence – INSIGHT)


	a) Through effective curriculum planning, RE provision reflects the Church of England Statement of Entitlement, or Methodist equivalent, develops religious literacy and meets statutory obligations.  
II) How well does RE enable all pupils to develop knowledge and understanding of other major world religions and world views and their impact on society and culture?

	1. We recognize that our children are individuals (reflected in our vision) and educate them according to their rights in law. We provide opportunities for them to fulfill their potential and in accordance with the Church of England vision statement and vision for education to experience “Life in all its fullness”. We believe that excellent RE teaching can e the key to enable every child to flourish.
2. Our syllabus is mainly Christian but we also study elements of Judaism, Islam and Hinduism throughout our key stages, demonstrating how other major world religions impact society, culture and the wider world. We celebrate World Religion Day. We also utilize our Muslim teacher to portray Islam as a major world religion.
3. In order to fully explore Christianity as a living worldwide faith we welcome our Open the Book team into school for a range of additional activities including talking to the children about Christianity, being interviewed and judging our house singing competition.. 
4. As a school we celebrate significant events to reflect the culture of British values of our country. For example in May 2018 we celebrated the Royal wedding. In the past we also celebrated the Queen’s Jubilee.
	1. Planning is of a high standard following the Gloucestershire Agreed Syllabus and Understanding Christianity and monitoring takes places with opportunity for feedback. There are opportunities for collaboration and sharing of resources, through staff INSET e.g. collaboration meeting with Cranham.
2. Children have a respectful attitude to other cultures and World Religions. They know about key practices of these religions and can express the importance of respecting the beliefs of others by dialogue between members of other faiths. (evidence – RE books, photographs Class 1 Islam).
3. The children know a great deal about Christianity. They can explain the significance of the cross and the trinity. 
4. Children have an understanding of English traditions and British Values as promoted within our country

	a) Through effective curriculum planning, RE provision reflects the Church of England Statement of Entitlement, or Methodist equivalent, develops religious literacy and meets statutory obligations.  
III) How well does RE give pupils a safe space to critically reflect on their own religious, spiritual and /or philosophical convictions?

	1. We offer a “safe and welcoming place for all God’s children” (Valuing All God’s Children 2017). We collectively promote the inclusive Christian belief that we are made in the image of God and loved unconditionally by him and everyone is respected. We seek to ensure that everyone knows that they are important and valuable to God.
2. Re lessons regularly include discussion and reflection times. Children are encouraged to voice thoughts and opinions and to ask and to try answer the questions of others to build on their individual spiritual journey.
3. We follow the Understanding Christianity Course in addition to Gloucestershire’s Agreed RE Syllabus. The Diocese recommends both.
4. Pupils feel safe in school to share their own views and know these will be respected and valued.
	1. The children are challenged through written feedback in RE books 
2. Children have time to reflect in class and record thoughts and opinions in RE book and Spiritual book.(evidence – RE books and Spiritual books) 
3. (evidence – curriculum plan) 
4. The children discuss their own views openly in class which is a safe and respectful place. (evidence – lesson observation)   

	b) Do teachers share effective practice locally and regionally and engage in professional development? Does RE have in place rigorous systems of assessment? 

	1. The RE lead frequently engages with Diocesan leadership throughout the year in order to keep up to date (RE conference Jun 20th 2019, New SIAMs framework Apr 2019). The RE lead has a teaching RE qualification (CCRE).
2. The RE lead subscribes to Diocesan e-mails
3. The RE lead has regular meeting with other CE schools, particularly Kings’ Stanley, Cranham & Hignham St Peter to discuss SIAMS, RE teaching, assessment and other spiritual development ideas for CE schools. The RE lead is actively involved in imparting Trivium teaching and assessment model to other schools.
4. A large proportion of staff meeting / INSET / Twilight time is devoted to RE, worship and methods of assessment. Assessments of RE are robust, using INSIGHT to record, monitor and analyse grammar, dialectic and rhetoric assessments. RE lead feeds back to C&S governors committee about RE assessments and progress.
	1. Networking and CPD opportunities.
2. Kept up to date with current RE affairs.
3. Collaboration between similar and larger C of E schools. The school is taking the lead in an innovative model to enable children to think, discus and explore RE concepts with relevance to modern life and to assess these ideas in a clear progressive way. 
4. A great deal of time has been invested to ensure staff are knowledgeable, aware of RE, CW and SIAMS criteria and to push their RE knowledge and development.

	[image: Description: C:\Users\derek.holloway\AppData\Local\Microsoft\Windows\INetCache\Content.Word\VA (002).jpg]How effective is RE teaching and learning in the school? (In VA and former VA schools only)

	Subject Strengths 
· Consistent approach using a detailed curriculum plan
· Clear assessment model

	Next Steps 
· Recently appointed staff to attend course “Working in a Church School”
· Develop our RE model to a wider range of local Church schools.

	[image: Description: C:\Users\derek.holloway\AppData\Local\Microsoft\Windows\INetCache\Content.Word\VA (002).jpg]Based only on your monitoring of teaching and learning in RE is the effectiveness of RE in (school name) good 
	Yes/No 

	Do you think you have the evidence to demonstrate that Coberley C of E Primary School is a good church school?
	Yes/No





	Making a case for overall excellence 
This is an opportunity to talk about the exceptional practice that happens at your school. Those things that the school community is particularly proud of. Don’t think of this as the top level of a grid but instead as an opportunity to highlight the innovative, imaginative and creative work your school does using the deeply Christian features of your school vision. There should be an inherent focus on ‘serving the common good’ It should go well beyond ‘good’
This should reflect the specific needs and context of your local community and should lead to the exceptional flourishing of groups within the school.’ There are no boxes to tick, just exceptional practice to identify. This will look different from school to school. 
Try and draw examples from across several of the strands. ‘One swallow does not a summer make’ (Aristotle) 

	Present this information in any way which makes your case including diagrams, mind maps, etc. 
· Trivium model used to explore big questions and 
· Relationship with the Community
· Ability to treat every child as an individual as per our vision
· Behaviour of the children
· Staff morale and mental health
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Areas to investigate

KS2 progress
= There were no meaningful trends or differences for this measure.

KS2 attainment
= The three-year average reading attainment score (110.3) was in the
top 10%. The three-year average mathematics attainment score
(108.0) was in the top 10%.
KS1 attainment

 There were no meaningful trends or differences for this measure.

Phonics in 2018

 There were no meaningful trends or differences for this measure.

Beh;
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= There were no permanent exclusions in the last three years. The
national average in each of these years was zero.

 In 2016/17, there were no fixed term exclusions. The national average
rate for schools with a similar level of deprivation was 0.38%. In
2016/17, there were no repeat exclusions. The national average rate
for schools with a similar level of deprivation was 0.18%.
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Is the schools case for Excellent
convincing?

The inspector
will be seeking to Is this a Good Church school?

determine...

The school is not Good and Requires
Improvement

. or are the weaknesses signifiant
enough for  grade of Ineffective!




